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EXECUTIVE SUMMARY
This report outlines current community English language programs for adult migrants and refugees
in Australia. The report analyses the views of migrant and refugee program participants of what
works and what does not work. It also explores the experiences of community providers who deliver
English classes to migrants and refugees daily, and often voluntary. Drawing on consultations and
surveys with both providers and participants, the report offers guidance to policy makers, government
and other stakeholders on how to develop successful English programs where clients’ diverse needs,
backgrounds and skills are in focus. The report identifies good practice examples for consideration
in future planning and discusses how community programs can overlap with or complement the
Australian Government’s own funded program—the Adult Migrant English Program (AMEP). It also
provides recommendations for improving the capacity of community driven English programs.
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SUMMARY OF RECOMMENDATIONS
Migrants and refugees in Australia arrive with diverse backgrounds, skills and educational
levels and, therefore, have different needs in learning the English language. To ensure a socially
cohesive society, English language learning must take into consideration these diverse needs
and learning abilities among the new arrivals and accommodate classes to include all. Research
by the Federation of Ethnic Communities’ Councils of Australia (FECCA) and the Settlement
Council of Australia (SCoA) has identified several policy recommendations to help make English
learning successful.

RECOMMENDATIONS
1

Acknowledge that migrants/refugees in Australia learn in diverse ways.

2

English programs for migrants/refugees must be flexible to respond to diverse needs.

3

English learning for beginners must include a focus on everyday English.

4

English classes for migrants/refugees must be available in a safe place where focus is
on trust.

5

Acknowledge that, while English language skills are essential in the early settlement
period, English learning begins at different stages in life and throughout life in Australia.

6

Acknowledge that English learning is a life-long process.

7

Keep, support and resource community English programs.

8

Develop a database with resources community driven English language programs
providers can access.

9

Develop a range of learning-based practices to increase accessibility for all.

10

Ensure resources are available to ease access for all migrants/refugees to Australia to
access English fitting their needs.

11

Facilitate and encourage connections and collaborations between community driven
English language programs, AMEP and settlement support providers.

12

Acknowledge the need for community driven English language programs to
complement the AMEP.
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ACRONYMS

6

AMEP

Adult Migrant English Program

CHSP

Commonwealth Home Support Program

ESL

English as Second Language

NBM

New Business Model

SEE

Skills for Education and Employment

SET

Skills for Education and Training

SETS

Settlement Engagement and Transition Support		

TAFE

Technical and Further Education

VET

Vocational Education and Training

SLPET

Settlement Language Pathways to Employment and Training
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1. THE IMPORTANCE OF ENGLISH
LANGUAGE LEARNING
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The Australian Government’s settlement and multicultural policies have increasingly focused on the
importance of English language skills for new arrivals. It is important to note that English language
skills do not determine someone’s ability to be a good citizen or actively participate in Australian life.
English language skills are, however, important to long-term settlement outcomes.
English language skills help people to navigate Australian life, including transport, housing,
employment and education, and the health and justice systems.1 Conversely, lack of English language
skills is often reported to be a barrier to successful settlement, particularly in accessing the labour
market, finding adequate skilled employment2 and accessing government services.3 English language
skills are also important for a person’s sense of belonging and developing a sense of home in a new
community. English can help to build confidence when navigating Australian society and establishing
connections with neighbours and the wider community. Experiences of belonging and the development
of connections in a new country is highly linked to social cohesion.4 A socially cohesive society is
enhanced when ‘strong and positive relationships exist and continue to be developed in the workplace,
in schools and in the wider community’.5

Learning to speak English is so important. For some it can mean mental issues and isolation if
they don’t speak English. English language is a key factor to settlement. Without English some
might even decide to go back to their home country as they don’t have any connections here.
English opens the world and build people’s confidence.
Participant Consultation, Geelong

1
2

3
4
5

8

http://scoa.org.au/wp-content/uploads/2017/11/SCoA-National-Settlement-Services-Outcomes-Standards-2016_.pdf
http://scoa.org.au/wp-content/uploads/2019/05/Recognising-Overseas-Skills-and-Qualifications_Maximising-Human-Capital-in-NewlyArrived-Australians-1.pdf p8
See FECCA Reports on Multicultural Access and Equity: http://fecca.org.au/publications/multicultural-access-and-equity-reports/
Wille, Janecke
http://humanrightseducationaustralia.com/wp-content/uploads/2018/01/2017-2ACCC-S-Ozdowski-Social-Cohesion-and-AustralianMulticulturalism-paper.pdf
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1.1 Language Needs
New migrants in Australia, including those from a refugee background, come from a diverse range of
countries, cultures and ethnic backgrounds. They also arrive at different stages of their life, with different
levels of English language ability, education, literacy in their own language and possible experiences of
trauma. These factors all influence a person’s ability to learn a new language and their language needs.
The 2016 Census demonstrated that the number of people with low English proficiency had increased
from the previous Census. In the 2016 Census, the number of those who speak English ‘not at all’ was
193,036 and those who speak English ‘not well’ was 626,889, making a total of Australians with low
proficiency in English of 819,925 or 3.74 per cent of the census population. This number increased
from 654,964 in 2011—an increase of 164,961 people; from 3 per cent to 3.5 per cent of the Australian
population.6 With fewer people in Australia speaking English well, this may have an impact on the
integration process and social cohesion.7
A brief analysis of Australia’s Migration and Humanitarian Programs highlights the diversity of Australia’s
newly arrived migrants. The regions people come from has also changed over time. The graph below
shows this, illustrating the region of birth for all migrant and refugee arrivals in 2013 and 2018.
Figure 1: Region of new arrivals 2013 and 2018 (ABS, 2019)
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Australia’s Migration Program is made up of Skilled, Family and the Special Eligibility Streams. Since
2013, the Australian Government has committed to skilled migration making up ‘no less than twothirds’ of Australia’s Migration Program.8 The 2019-20 Migration program has allocated 108,682 skilled
migration places out of the total 160,000 places. The balance is made up of 47,732 places in the Family
Stream, 236 Special Eligibility, and 3,350 child places.9
Australia’s Humanitarian Program is based on global trends of displacement caused by conflict
and persecution. In 2016-17, Australia’s Humanitarian Program included 13,750 places. In 2017-18,
this increased to 16,250 places and 18,750 places in 2018-19. In 2015, the Government provided an
additional 12,000 places for people displaced from conflict in Syria and Iraq.
The Department of Home Affairs’ Discussion Paper on Australia’s Humanitarian Program 2019-20 provides
a snapshot of major humanitarian groups since the beginning of the program following World War II.

6

7

8
9

http://humanrightseducationaustralia.com/wp-content/uploads/2018/01/2017-2ACCC-S-Ozdowski-Social-Cohesion-and-AustralianMulticulturalism-paper.pdf
http://humanrightseducationaustralia.com/wp-content/uploads/2018/01/2017-2ACCC-S-Ozdowski-Social-Cohesion-and-AustralianMulticulturalism-paper.pdf
https://www.homeaffairs.gov.au/reports-and-pubs/files/discussion-paper-australias-2019-20-migration.pdf
https://immi.homeaffairs.gov.au/what-we-do/migration-program-planning-levels
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Figure 2: Snapshot of Major Humanitarian Groups (Department of Home Affairs, 2018)
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The Discussion Paper also shows the top nationalities within the offshore component of the
Humanitarian Program from 2013-14 to 2017-18.
Table 1: Top nationalities within the offshore component 2013-14 to 2017-18 (Department of Home
Affairs, 2018)
Rank

2013-14

2014-15

2015-16

2016-17

2017-18

1

Afghanistan

Iraq

Iraq

Iraq

Iraq

2

Iraq

Syria

Syria

Syria

Syria

3

Myanmar

Myanmar

Myanmar

Afghanistan

Myanmar

4

Syria

Afghanistan

Afghanistan

Myanmar

Congo (DRC)

5

Bhutan

Congo (DRC)

Congo (DRC)

Bhutan

Afghanistan

6

Iran

Eritrea

Bhutan

Congo (DRC)

Eritrea

7

Congo (DRC)

Bhutan

Somalia

Eritrea

Ethiopia

8

Eritrea

Iran

Iran

Ethiopia

Bhutan

9

Somalia

Somalia

Ethiopia

South Sudan

Iran

10

Ethiopia

Ethiopia

Eritrea

Somalia

Tibet

A person’s visa category is not necessarily an indicator of their level of English language skills or
learning capability. It is, however, interesting to note that in 2016, skilled migrants had the highest
levels of English proficiency (92 per cent) due to eligibility requirements.10 These same data indicate
that Family Stream arrivals had 73 per cent English proficiency in 2016 and Humanitarian Streams
had 66 per cent English proficiency.11
The diversity and changing nature of Australia’s Migration Program, including its Humanitarian Program,
highlights the need for ongoing, flexible and responsive English language learning opportunities.

10
11

10

https://www.abs.gov.au/AUSSTATS/abs@.nsf/Lookup/3417.0Main+Features22016?OpenDocument
https://www.abs.gov.au/AUSSTATS/abs@.nsf/Lookup/3417.0Main+Features22016?OpenDocument
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1.2 Ways of Learning English in Australia
New migrants and refugees can learn English in many ways. In Australia, new arrivals and others
learn English in settings such as the government funded Adult Migrant English Program (AMEP),
classes provided by settlement organisations, classes mostly run by volunteers in libraries and in
churches, classes organised by communities themselves, and also through tutors organised by
employers to support their employees.

1.2.1 Government Funded Classes
The AMEP was established in 1948 to provide English language training to recent arrivals to support
their settlement. It is the most commonly used government-funded language service. The AMEP is
designed for adult migrants and humanitarian entrants with limited or no English language skills.
Young migrants aged between 15 and 17 years old can also access it in certain circumstances. The
AMEP offers 510 hours of free English classes and up to 490 extra hours for eligible clients who have
used their 510 hours but have not yet achieved their language proficiency goals. Participants must
register within 6 months of arrival, begin classes within 12 months, and complete the tuition within 5
years to be eligible for AMEP. There are some exceptions to this in certain circumstances.
The AMEP is delivered through Registered Training Organisations (RTOs), which are contracted by the
Australian Government to deliver AMEP under a three-year grant.
Participants can choose from a range of learning options including:
• classroom tuition through either full-time or part-time study, including some weekend and night
classes (where available)
• two streams of tuition: Pre-employment English stream and Social English stream
• distance learning through a package of learning material supported by regular telephone or
internet contact with an AMEP qualified teacher
• the Home Tutor Scheme, which provides language assistance by a trained volunteer
• self-paced e-learning using an online package to support and supplement independent learning.12
The latest contract period for the AMEP began on 1 July 2017 and will end on 30 June 2020. Under this
contract, 13 AMEP service providers and one long distance provider (TAFE NSW) deliver AMEP across
58 contract regions throughout Australia.
The AMEP clients can choose between ‘pre-employment’ English stream for those who plan to enter
the labour market or the ‘social English’ stream for those who want to improve their conversational
English skills. Qualified English language providers run AMEP classes, and classes run at different
times, either full-time or part-time. Some AMEP providers also provide childcare during class time.
Despite Australia being considered a world-leader in English services when the AMEP launched in
1948, issues have emerged with the AMEP in each contract period.
Following reviews of the AMEP program, the 2017 contract period announced the ‘New Business
Model’ (NBM). The model introduced several changes based on previous evaluations to try and
overcome these issues. The changes included:
• access to a capped program of up to 490 hours for clients who have not reached functional English
after completing their 510 hours
• removing the funding cap applied to the AMEP sub-program, the Special Preparatory Program,
allowing all eligible humanitarian entrants to access additional training
• increasing flexibility and innovation in service delivery by allowing providers to choose a curriculum
that best meets their clients’ needs, as well as providing access to an innovative projects fund
• enhancing flexibility and support for clients by offering choice of tuition streams that will deliver
tailored tuition to meet their needs and goals
• a trial of a competitive model for delivering AMEP services, encouraging service providers to more
responsively and creatively engage clients
• improving connections between AMEP and other government employment and education services,
such as the Skills for Education and Employment (SEE) program.
12

https://www.education.gov.au/adult-migrant-english-program-0
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The NBM aimed to ‘help clients achieve better English language outcomes in order to find sustainable
employment and participate independently in society.’13 Despite this aim and the changes, issues are
still reported.
A key issue that has been raised is the increased administrative burden placed on service providers
and teachers and the impact this has on their teaching. Another is the shift in focus away from
settlement and towards employment.14
Furthermore, the limited hours have been criticised as being insufficient to truly facilitate English
language acquisition, especially for jobseekers.15 The limitation of 510 hours is not responsive to the
diverse challenges faced by people as they undertake their settlement journey. The Brotherhood of St
Laurence found that after 510 hours, only 7 per cent of students have enough English skills to meet
their basic social and employment needs.16 The unique and diverse circumstances of clients, such
as their pre-arrival abilities, age, or experiences of trauma can also act as a barrier to migrants and
refugees accessing or completing their classes within the time limit.
Social research and evaluation consultancy organisation, Social Compass, was contracted to review
the 2017 NBM.17 As of August 2019, the final report had not been released. Several concerns have,
however, been raised by AMEP service providers and other settlement organisations, including
ongoing concerns with the number of hours available to clients, that the social English stream is not
meeting clients’ needs, the increased reporting requirements, and that people are completing the
program without ‘functional’ English.18 The Australian Council of TESOL Associations, the national
coordinating body for all associations of Teachers of English to Speakers of Other Languages (TESOL)
across Australia, has identified a number of these issues in its submission.19

1.2.2 Skills for Education and Employment (SEE)
The Skills for Education and Employment (SEE) program offers literacy and numeracy training to
eligible job seekers and focuses on workforce participation. SEE is delivered by a range of providers
including community organisations, public training providers, private providers and some universities.
The SEE training is accredited20 and has both basic and advanced levels. To be eligible for SEE, a
participant must be aged between 15 and 64 years old, be a registered job seeker with the Australian
Department of Human Services and meet the rules on visa status and benefits.

1.2.3 Community Driven English Language Programs
English programs at community levels are available at settlement organisations, migrant resource
centres, churches, libraries and community centres in all states and territories across Australia. They
generally do not have eligibility requirements and cater for people with all levels of English language
ability. These programs are crucial for refugees and migrants to develop English language skills in a
supported environment that considers their specific needs. Community English programs can be run
entirely by volunteers or with full or limited funding through various state and federal government
programs. Community English programs are often free for the clients or include a small fee.
This report explores the community driven English programs—their strengths and challenges—
based on online surveys of 49 community English providers and 133 community English program
participants, as well as consultations with providers and participants. The result is discussed in this
report with evidence referred to as either participant survey, provider survey, provider consultation or
participant consultation.

13
14
15

16

17
18

19
20

12

https://www.education.gov.au/background-amep
These concerns were expressed during FECCA/SCoA consultations with service providers.
Refugee Council of Australia. Submission to the AMEP Evaluation 2014. 2014. https://www.refugeecouncil.org.au/r/sub/1412%20
AMEP%20submission.pdf
Joint Standing Committee on Migration. No one teaches you to become an Australian: Report of the inquiry into migrant settlement
outcomes. 2017.
http://socialcompass.com/
Further detailed research into the AMEP program and its positive and or negative impact on the settlement process for new arrivals can
be found in a report prepared by Macquarie University’s AMEP Research Centre. The report, ‘Language training and settlement success:
are they related?’ explores participants’ experiences with the AMEP, their goals and language needs in early settlement.
http://www.tesol.org.au/files/files/623_ACTA_submission_to_the_AMEP_Evaluation_final.pdf
Accreditation means that the course is nationally recognised by either the Tertiary Education Quality and Standard Agency (TEQSA) or
the Australian Skills Quality Authority (ASQA), both established by the Australian Government and both responsible for regulating the
quality of English language training. A registered training organisation (RTO) can issue a nationally recognised vocational and training
(VET) qualification.
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In Australia today, community-based organisations offer a variety of classes to help with English
language learning. These classes and programs range from conversation classes, assistance
with preparing for the Citizenship Test, computer classes, support with AMEP and pathways to
employment. Many providers have beginner, intermediate and/or advanced language classes to
accommodate all ability levels. There is a mix of credited and non-credit classes, and some offer
classes just for women. The classes aim to get people job-ready, help them navigate Australian
society, and improve written and spoken English for people who may not have access to AMEP or who
need extra support and practice with what they learn in the AMEP. Community-based English classes
also have an important social function. Some organisations run other activities, such as sewing,
dancing and excursions to give their students opportunities to practise their English.
Overview of community program providers
Type of provider

Strengths

Challenges

Settlement organisations

Links with the communities,
access to different services

Funding restrictions, limited
places

Libraries

Free and accessible by all

Dependent on volunteers

Churches/religious
organisations, libraries

Access to a broad range of the
community through church and
community services

Limited funding and resources,
lack of specific understanding/
focus on refugee experiences
and needs

Migrant/refugee community
groups

Bilingual and strong links with
community members

Limited funding and resources

Academic institutions

Qualified teachers

Expensive, access to
communities

2.1 Strengths
The many community driven English language programs across Australia have multiple strengths.
Some of these strengths include (but are not limited to) their flexibility, ability to respond to
participants’ needs, networking opportunities, connections to community and accessibility. These
strengths were highlighted in surveys of 49 community-based organisations and 133 participants.
A very strong component of community driven English classes is that they are responding to a need
in the community to learn and practise English. People who participate in community English classes
come to these classes because they have a strong desire to learn English. They understand the
importance of English in their settlement journey, and want to learn so they can find employment,
study, make new friends and participate in all aspects of Australian society. Community driven English
language classes can respond to this want of learning English, which is why participants continue to
attend these classes for long periods, and even after they have completed the AMEP.

14
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2.1.1 Learning conversational skills
A particular strength of community English classes is their focus on conversation skills and
settlement phases of participants. Of the 49 organisations and community groups that participated in
the survey, 42 provided conversation classes. This has helped participants learn English in a way that
is relevant to them so that they can navigate Australian society and participate in social activities. For
example, some programs taught ‘Aussie slang’, and used innovative ways of teaching such as using
local news, and sometimes took their classes on excursions to practise using their English.

I like to support my English to communicate with my classmates, to take part in social life.
Classes are conversational, topical, flexible, and accessible, covering topics like living in
Australia or current events…Fun lessons can include Australian movies and cartoons as well
as playing games.
Participant survey

I like these community English classes because we can improve our English and at the same
time, we get general knowledge of everyday news from teachers and classmates.
Participant survey

Conversation is a basic requirement, which is often not met by other providers.
Provider survey

2.1.2 Responding to needs
Community-based classes are also flexible and can respond to participants’ diverse needs.
Without curriculum and reporting requirements, students can move at their own pace and
teachers can structure the class to best suit their students’ needs.

The program is delivered locally, informally and within familiar environments and
facilitators. The program is also tailored to everyday language/vocabulary needed by
the participants.
Provider survey

Flexibility, adaptability and working in partnership with other provides.
Provider survey

There is no set curriculum and while some see this as a weakness, most see it as a
strength – flexible! Many of our students lack confidence or might feel intimidated, but our
classes remove the pressure or pass or fail and are relaxed and fun.
Provider survey
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The more informal and casual style of
community English classes can mean
they provide a safe space, and are less
intimidating to participants than formal
classrooms, assessments and rigid
curriculum requirements. For example,
some classes allow children to be present
so that mothers are able to participate.

The program is delivered locally, informally and
within familiar environments and facilitators.
Provider survey

Good rapport between students and staff.
Provider survey

Friendly, non-judgmental and interaction.

MULTILINK COMMUNITY SERVICES

Provider survey
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2.1.3 Passionate teachers and volunteers
The passionate teachers and volunteers are
another strength of community driven English
programs. Many community groups and
programs have qualified or experienced English
teachers who are from a migrant or refugee
background. Some classes also have teachers
or helpers who are bilingual or bicultural. The
bilingual option has proven very beneficial for
many of the students, in particular for newly
arrived refugees who may face additional
barriers in English learning such as limited
access to education in the country of origin,
years in refugee camp and may be illiterate in
their own language.

Because I learn the meaning. Classes are
not too long. My teacher explain in my own
language. I learn easier.
Participant survey

I like that the teacher speaks my language.
Participant survey

COMMUNITY DRIVEN ENGLISH LANGUAGE PROGRAMS

17

Many community driven English programs rely on volunteer teachers. While this can be a challenge,
it also means that there are no funding limitations or commitments. The participants surveyed also
reported that the helpful and kind teachers was something they really liked about their classes.

Classes are held in school hubs where mothers and children are together. Classes are very
informal because many of our clients have never been to school and a structures system can
be overwhelming. Further, we foster an environment that is welcoming and non-judgmental,
where women feel at ease to learn at their own pace.
Provider survey

All the teachers are Chinese, most are able to speak the same mother tongue and of
similar background, the students find it comfortable when we can identify some of their
learning difficulties.
Provider survey

Teachers promote connection with others through classroom activities and a culture
of acceptance.
Provider survey

The teachers are helpful and the people are friendly.
Participant survey

2.1.4 Social connections
The strong social element of community English classes is an important strength. All of the 49
community driven English program providers surveyed said their classes had a strong social
component. Social engagement was one of the goals for nearly all of them (42 providers).

Our English Conversation group is also a Peer Support Group; the focus in meetings is on
spoken and heard English, often discussing current events, health, parenting issues — we
want the participants to feel confident to take the lead on topics relevant to them. It has
become a vibrant group of women who have connected socially outside the group as well,
reducing isolation and increasing knowledge of and participation in the wider community.
Provider survey

Teachers are very friendly. When I attend classes I feel confident and happy.
Participant survey

The social aspect of it. It is a women only group, they are helping each other, becoming
friends and welcoming other women every week. We also provide child-minding on a
fortnightly basis.
Provider survey

My teacher explain in my own language. I learn easier.
Participant survey

18
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Many students continue the community driven English classes for years as they end up being a
natural meeting point with friendships developed across cultural and ethnic backgrounds. This is
possible, because most community classes do not limit how long someone can attend. These social
connections are especially important given that isolation and loneliness are on the rise in Australia21,
and disadvantaged groups such as recent migrants are at greater risk.22

One of the goals for the social support group is to make the participants feel understood,
valued and considered. The group is a social support and friendly group aiming to increase
self-esteem, reduce social isolation, provide an opportunity to develop relationships and a
platform to practice English. Our multicultural workers have observed that older people in
the community who arrive as refugees are given access to TAFE English program (AMEP),
however, they do not develop the language skills as quickly as younger members of the
program and are often left behind. This group provides an opportunity for them to practice
the language skills whilst building relationships and confidence.
Provider survey

Of the 133 participants surveyed, the most mentioned reason for attending was because ‘I like the
people’ (74 participants). Many said that making new friends and seeing people in the classes was
something that kept them coming back to their class. This social aspect of participating in English
classes highlights the importance of these classes.

We come because we have our friends here, as well as to learn English, but it is good to see
our friends.
Participant survey

Many students are from similar refugee backgrounds and are able to share experiences and
support one another.
Provider survey

Can make friends and improve my English.
Participant survey

Can make many new friends and improve my English so that I can adapt to life in Australia
more quickly.
Participant survey

New friends, not so lonely.
Participant survey
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https://www.relationships.org.au/news/blog/the-australian-experience-of-loneliness
https://www.abc.net.au/life/social-isolation-why-are-we-so-lonely/10493414
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2.1.5 Collaboration with service providers
A great advantage for some of the community based
English classes is the links to other services often
at the same location where the English classes are
delivered. Many of the community English classes
are given at community centres or organisations
involved in settlement processes and have other
services at the same location. This means that, in
many cases, the participants in community English
classes already know the location, the people
working there and the services they provide. This is
also a very positive factor when it comes to trusting
the organisation and feeling welcomed and safe.
People who participate in the community driven
English classes identify that they are an important
part of their English language learning journey
and wider settlement experience. Many people
spoke very positively about their class, and many
would not change anything about their class.
Community English providers respond to a need
and a want in the community to learn English,
are able to deliver flexible classes and respond to
clients’ different skills, needs and backgrounds,
and have access to ‘hard to reach’ students who
may attend the AMEP for various reasons. Many
community organisations already have contact with
these potential participants as a service provider.

Link to other services, access to public
transport, support and learning how
to get by.
Provider survey

The community English classes is best
classes to help me speak English daily.
Participant survey

Nothing, everything is good.
Participant survey

These classes are perfect.
Participant survey

It’s perfect, I love it.
Participant survey

RECOMMENDATIONS TO FURTHER STRENGTHEN
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1

Acknowledge that migrants/refugees in Australia learn in diverse ways.

2

English programs for migrants/refugees must be flexible to respond to diverse needs.

3

English learning for beginners must include a focus on everyday English.

4

English classes for migrants/refugees must be available in a safe place where focus is
on trust.

5

Acknowledge that, while English language skills are essential in the early settlement
period, English learning begins at different stages in life and throughout life in Australia.

6

Acknowledge that English learning is a life-long process.
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2.2 Challenges
Community driven English classes have many proven strengths, which have been identified in surveys
and consultations with community English providers and participants. There are, however, many
challenges in running community classes related to their viability and future. There are also a few
challenges for participants, mostly centred on the strong wish for more classes and opportunities to
practise English.

2.2.1 Organisational challenges
Based on the online survey of 49 community English providers, there were several challenges
hindering delivery of successful programs that focus on their clients’ needs. These challenges range
from funding and resources for programs to responding to the various needs and skillsets of their
clients, including daily challenges.
2.2.1.1 Funding
Around half of the 49 community English classes providers were funded to deliver community English
classes. For many, this funding is part of an organisation’s Settlement Engagement and Transition
Support (SETS) program funding, while others report their SETS grant does not allow for developing
and delivering language programs.23 Funding for English providers means that they can run English
classes regularly and offer classes at different levels of proficiency. It also means a greater certainty
about the continuation of the English programs.

23

See here for more information on the two components of the SETS funding: https://www.communitygrants.gov.au/grants/sets-clientservices
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Funding for community English classes often has restrictions. This makes the aim of many of the
community English classes—to be a service for all new arrivals in Australia—difficult.
Many of our students are on Skills First funding, which doesn’t take into account the lengths
of time it takes for students to learn English.
Provider survey

[We are] restricted to work with people who are SETS eligible.
Provider survey

Most funding out there is for the first five years, but people need assistance for many years
after that.
Provider survey

Maintaining consistent numbers to access funding, time spent on administration and
compliance by teaching staff.
Provider survey

Many organisations have developed innovative and creative ways to meet funding shortfalls.
Responding to a demand in the communities, community driven English language programs continue
to deliver English programs despite restrictions on how they can use their money. Further, funding
limitations and restrictions mean uncertainties about future funding. About half of the providers who
reported they received funding, were not sure whether the funding will continue, change or move to
another project within the organisation or to a different organisation all together.
The scope of CHSP does not cover English programs but we are able to use the social
support as a forum to provide the opportunity to practice English. Whilst we have
multicultural workers facilitating the group, they are not qualified tutors but peers who have
lived experience—which we see as both a strength and a weakness.
Provider survey

Inconsistency in funding resulting in reliance on volunteers.
Provider survey

Not sure it [funding] will continue so we can keep the classes running.
Provider survey

Many providers had considered the services that they could deliver with increased funding. These were
based on needs in the communities, such as clients’ wishes to learn more everyday English to help
them use public transport, go shopping and practise English in other everyday settings.
Additional support to explore job options, excursions to become used to public transport etc.
Provider survey

For us to focus more in English, would be to divert funds from being able to provide early
intervention case work services, so there is a limit to what we can do in the SETS programming.
Provider survey
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2.2.2 Daily challenges faced by community English providers
Community English providers face several barriers to continue delivering English classes. While
funding is an issue, there are also other everyday challenges that they overcome with great
imagination and compassion.
2.2.2.1 Dependency on volunteers
Most community English programs depend on volunteers to develop and run classes. Volunteers are
often previous students of the program and have a refugee or migrant background, bringing bilingual
support and a greater understanding of the challenges involved with English learning.
Dependency on volunteers means, however, that other challenges emerge such as how to attract
volunteers and to keep them for a suitable amount of time. Lack of funding and resources makes it
difficult to offer support and training for volunteers.24
All classes are run by volunteers, who need training.
Provider survey

Lack of volunteer tutors who are able and willing to commit for at least half a year.
Provider survey

2.2.2.2 Dealing with post-traumatic experiences, life situations and student drop-out
For many of the community English program providers, there is a consistent challenge in having
clients who are experiencing trauma, either from past events or new trauma from struggling with
the settlement process such as finding employment, housing and meeting financial commitments.
This can lead to constant worry, mental health challenges, and difficulties focusing on learning a new
language: ‘effects from trauma can become a burden for the individual both within and outside of the
classroom, such as impaired memory, decision-making skills, attention, and conceptual reasoning
skills’. (Schmidt, 2018)

Stress / mental health problems about their future and unresolved status, lack of funded
childcare because of unresolved status so can’t attend classes due to needing to look after
children and financial pressure.
Provider survey

Physical and mental health issues, absence due to regular Job Network and medical
appointments, undue pressure put on clients from Job Network providers.
Provider survey

Trauma and physical injury—people can’t sit for a very long time because of leg and
back injury.
Provider consultation
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To read more about challenges faced by organisations with regards to volunteers, see here: http://scoa.org.au/wp-content/
uploads/2019/05/FINAL-Volunteering-and-Settlement-in-Australia-May-2019.pdf
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Student drop out is not a major issue for any of the community English programs surveyed. Rather,
most community English programs have long waiting lists. Mostly drop outs result from students
needing to find employment—due to financial hardship—or illness or carer responsibilities.

…no-attendance due to childcare or mobility issues; literacy issues in own language;
low self-esteem.
Provider survey

Health concerns, childcare commitments, casual employment—all major causes of
intermittent enrolments.
Provider survey

In general, the life situations of the community English participants can prevent them from attending
classes or make them drop out of classes or start/finish classes mid-semester. This makes the
continuity, streamlining and running of community English classes difficult.

Limited class time where they learn & speak English and predominately speaking their
original language at home and in the community; many asylum seekers who are eligible
for funded classes are not eligible for funded childcare so it presents a barrier to attend;
ageing makes learning and maintaining an additional language more difficult, especially
without continued reinforcement by using English outside the classroom; most are lowincome & with limited or no formal education and find learning to be a challenge alongside
their other life challenges including raising families/caring for grandchildren, mental or
physical health problems, etc.
Provider survey

Their family commitments; having had no formal education of any kind in their home
countries; cultural expectations for women.
Provider survey

Post traumatic experiences, interruptions due to students taking up casual work during
study periods, abrupt overseas travel.
Provider survey
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2.2.2.3 Teaching students with varied skills and educational backgrounds
For many of the community English programs, daily challenges involve teaching English to people
from different backgrounds and with different education levels. This includes not only different levels
of English proficiency, but also educational background from their home country and the many
different learning experiences and conceptual ways of learning and speaking a language.
People arrive in Australia from many different countries and with a range of different life, educational
and language experiences. For example, during the early years of 2000, Australia accepted a large
group of refugees from South Sudan. The vast majority had spent years, often a lifetime, in refugee
camps with limited access to education and employment. ‘Many adults, particularly women, from
Southern Sudan have no formal schooling or literacy in their first languages’ (Department of
Education, Employment and Workplace Relations) and therefore need a very different approach in
learning than people who arrive with a formal education from their home country. Further, research
demonstrates how some languages are predominantly spoken with reading and writing playing
a limited role in the day to day activities, this means that people have a inadequate conceptual
framework to draw upon when learning a new language (Department of Education, Employment and
Workplace Relations 2009). ‘Added to this are the demands of working with a pen or pencil in such
a way as to make the symbolic representation of the language intelligible to the reader. […] Written
language and language of the classroom is a less tied to its context and this puts additional stress on
the learner.’ (Department of Education, Employment and Workplace Relations 2009).
In 2015, the Australian Government announced the resettlement of 12,000 refugees from Syria and
Iraq. These were refugees who, in general, have a higher level of educational background, but with
limited English language proficiency: ‘the highest number of Iraqi and Syrian refugees have 6 years of
schooling, followed by more advanced levels of education.’ (Collins, Reid, Groutsis, Ozkul, Watson 2018).
While both groups had limited English, the way of learning a new language and the ability to sit in a
classroom for an extended time will vary greatly between refugee groups.
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Finally, there are many skilled refugees arriving in Australia with limited knowledge of the English
language, but a high level of education from their home country which can be a better starting
point for learning a new language. This means that the composition of students in an English class
vary greatly. It takes time, resources and skills to address all these different skill sets, learning
experiences and abilities.
It is important not to generalise refugee and migrant groups but recognise the diversity within these
groups. Community organisations are well placed to recognise different needs and backgrounds due
to their work and experience with the different communities.

The CALD participants have different levels of English proficiency. Some of them have no
English, illiterate in their own language, and some of them (migrant background) have
sound English. Accordingly, it is our challenge to keep the participants committing with the
activity. We rely on their feedback, need analysis and variation of the activities developed
in order to make the English conversation as interesting as possible; as fun as possible; as
beneficial as possible.
Provider survey

Classes are held in school hubs where mothers and children are together. Classes are very
informal because many of our clients have never been to school and a structures system
can be overwhelming. Further, we foster an environment that is welcoming and nonjudgmental, where women feel at ease to learn at their own pace.
Provider survey

Gender and age must be considered because learning takes place in a social context.
Provider survey
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2.2.2.4 Lack of resources to facilitate English classes
Many community English providers note how they could do more with increased funding. Due to long
waiting lists and a reluctance among students to leave their classes (because of the social aspects
and people’s desire to practice their English) there is a constant need for more classes. This means
that many of the community English providers need more room to deliver classes, more volunteers/
tutors/teachers and additional rooms for childcare to accommodate for the carers in the families.

The group is starting to get too big for the space. Reliable and professional child-minding
so mums can attend weekly too.
Provider survey

Covering the associated cost of venue hire and relevant course materials, facilitator. This
program is funded out of other programs program activity expenses.
Provider survey

As well as physical space for more classes, childcare and human resources, community English
providers note a lack of teaching resources to be used in the classes. Particularly, teaching and
developing teaching material for beginners and students without any prior English language
knowledge and limited general education background can be difficult.

Catering to the varied levels of English readiness within beginner classes from illiterate
in their original language to highly educated in their original language. Having
enough physical space. Finding quality, long term volunteers with the appropriate skills
and personality.
Provider survey

2.2.2.5 Access to other services needed for clients
Many of the community English programs are run by settlement organisations or others with links
to settlement services that new arrivals need. Other organisations miss this link and struggle with
knowing where to refer clients who may need additional support due to domestic violence, alcohol,
employment, financial support and other services.

Not knowing what support services to link the families to. For example, in emergency
situations when there is an illness, DV, alcohol issues, financial challenges, or other issues
that are outside our scope and the tutors. Staff will try and link families with other services
but at the moment we only rely on case managers—it is difficult to know where to access
help when needed.
Provider survey
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2.2.3 Challenges for participants
Funding uncertainty and instability also affect participants’ experiences of community driven English
classes. While participants highly appreciate the classes, there are some aspects that could be
improved, including:
• transport
• access to childcare
• more hours to practise, more conversation and more classes in general
• English classes leading to employment
• bilingual education.

COMMUNITY DRIVEN ENGLISH LANGUAGE PROGRAMS
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2.2.4 Community English providers and responding to challenges
Despite the many challenges that community drive English language providers face, the success rate
and popularity of the classes can be measured by the response from the participants.
A main reason for success of the community based English classes is the ability to respond to the
needs of the clients. The participants in community English classes are often people known to the
organisations, generally through other settlement work, and the trust and connections between the
clients and the organisations are already established.

This program is delivered as result of a number of consultation informing the delivery mode
and target. It also take into consideration other demographics, e.g. age, prior education and
employment history.
Provider survey

Consult students what works best for them. Conduct regular surveys. Plan programs to
meet identified needs.
Provider survey

Inviting relevant speakers from local service providers, informal format to make them feel
comfortable and build confidence, organising social events with the group (Naidoc week,
Women’s week, R U OK day ...).
Provider survey

Classes are held in school hubs, were mothers and children are together. Classes are very
informal because many of our clients have never been to school and a structured system
can be overwhelming. Further, we foster an environment that is welcoming and nonjudgmental, where women feel at ease to learn at their own pace.
Provider survey

…participants are put in groups according to their English ability. Cross cultural information
is exchanged on a range of topics that cover the Settlement Standards.
Provider survey

Consult with group about what they would like to learn. Observation of skill level and
interests. Try tomato the classes relevant to their lives.
Provider survey

RECOMMENDATIONS TO ADDRESS CHALLENGES FACED
BY COMMUNITY DRIVEN ENGLISH LANGUAGE PROGRAMS
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7

Keep, support and resource community English programs.

8

Develop a database with resources community driven English language programs
providers can access.

9

Develop a range of learning-based practices to increase accessibility for all.

10

Ensure resources are available to ease access for all migrants/refugees to Australia to
access English fitting their needs.
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3. COMMUNITY DRIVEN ENGLISH
LANGUAGE PROGRAMS AND
LINKS WITH THE AMEP
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The majority of the people in the participant survey had used the AMEP classes (92) and were
generally very positive about the AMEP classes they had attended. In the participant survey, 70
respondents said the AMEP was a good start to their English language learning, but found the classes
to be too hard, difficult to attend, and not necessarily responsive to individual needs.
Do you know the Adult Migrant English Program (AMEP)?
130 responses
Yes
No
18.5%
81.5%

Have you used the AMEP classes?
127 responses

27.6%
72.4%
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Yes
No

Students who were attending community classes at the time of the research and had previously
completed the AMEP classes or where still doing the AMEP classes, were generally very grateful for
the opportunity to study English with the government funded program.

It was a good start for me. The teachers were helpful and kind. The time and location was
easy for me. It was great program for migrant people. I finished all 510 classes.
Participant survey

My experience with AMEP is well because I get to learn English as a second language.
Participant survey

AMEP classes were very good and helpful for people when they just arrive in Australia with
no English.
Participant survey

Other students in community English programs noted the need to continue studying English after
completion of the AMEP program. A general response from both community English providers and
students is that, while AMEP is a great start to English learning, it is just not enough for most students
who want to practise and learn more and appreciate the social aspect of community classes.

Migrants proceed for a while with AMEP program but there is no advance or academic
purpose sessions. Lots of immigrant have deep professional business experience but they
can’t apply that in Australia with casual English. That’s why I gave up. Lots of people wants
more as me. If there is an arrangement about advance courses for the AMEP. I will be
appreciated.
Participant survey

It is hard to learn English speaking from AMEP because there is not enough time to practice.
Also, students who are in the same class have different level of learning. For example young
people are learning English quickly than old people. So, this makes old people feel the
complex of inferiority in front of young people.
Participant survey

Students expressed how the AMEP classes did not suit the needs of the different groups arriving in
Australia. Many are not used to formal learning in a classroom setting and struggle with learning in
the ‘traditional’ sense.
We need to make it not so school teaching formal .. people who have not gone to school will
not go to English classes especially women — need to make it more informal and like home
and not call them classes.
Participant survey

COMMUNITY DRIVEN ENGLISH LANGUAGE PROGRAMS

35

As with the community driven English classes, there are many every day challenges and every day
barriers that migrants and refugees meet that prevent them from attending AMEP classes regularly,
or at all. This can limit participation due to the deadline for enrolment, starting and completing the
AMEP classes. Flexible classes that are delivered by community English language providers mean that
people can attend the classes for however long they want (need) to and there are no time limits during
the settlement period. For women in particular, the limited timeframe to start and complete the AMEP
poses a problem as they often have caring responsibilities and no immediate need to find employment
in the early settlement period. Other respondents in the participant survey noted they were too young
or too old to attend the AMEP classes, while others reported how their visas do not allow them to
attend the AMEP classes.

Impact of settlement issues e.g. health, family, work, housing, meaning people are unable
to access the AMEP or part of their entitlement within 5 years.
Provider survey

…because of my life situation…
Participant survey

Many community English providers called for a greater collaboration with the AMEP so they can
improve English learning for all students. With increased collaboration between community providers
and the AMEP, students could be encouraged to attend community classes after they complete the
AMEP and to practice their English. Further, with links to community services, the AMEP could refer
more easily to services that are important to the participants.

We have no AMEP data to stream people according to their levels. We have limited ability to
report on outcomes because we are not teachers assessing progress.
Provider survey

AMEP could give each student a card stating their class/ level each term - they can present
it so we know what group would be best suit their skills.
Provider survey

FECCA and SCoA learnt, through consultations with one AMEP provider, how these relationships
were encouraged by inviting service providers to the AMEP centre and by fostering relationships with
community based English providers.

RECOMMENDATIONS TO INCREASE CONNECTIONS
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11

Facilitate and encourage connections and collaborations between community driven
English language programs, AMEP and settlement support providers.

12

Acknowledge the need for community driven English language programs to
complement the AMEP.
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4. WHAT DOES SUCCESSFUL
ENGLISH LEARNING LOOK LIKE?

COMMUNITY DRIVEN ENGLISH LANGUAGE PROGRAMS

37

There are no national standards on how to deliver community English classes and different providers
(organisations, churches, libraries and so on) find ways of delivering that suits their capacities and
capabilities. It is clear from this research that the Government funded AMEP is highly valued by new
arrivals to Australia but, in most cases, the hours allocated are not enough to reach an appropriate
level of English competence, the classes times do not suit everyone, there are limitations in accessing
the AMEP, many find it difficult to follow the teaching style, and there are limited opportunities to
practice English.
The following needs should be considered to support successful learning, either with the AMEP, at
community level, or in collaboration where both these approaches are valued and promoted.

Classes are flexible
English classes for migrants and refugees must be flexible and allow for learning in ways and at times
that work for the participants.

Teaching responds to clients’ needs
Classes must teach English in ways that respond to the different challenges of teaching people with
a broad range of backgrounds, education levels and English language skills. This requires resources
and imagination.

Classes are delivered in a safe and known place
Trust is imperative for new arrivals in Australia, in particular for refugees arriving through the
Humanitarian Program. The learning of English is more successful when in a place where students
feel welcome and safe.

Focus is on conversation and practical English
Focus on conversational and everyday English benefits participants. People value the opportunity
to practise conversation and learn practical things that help them understand and participate in
Australian society and complements employment focused training.

Classes are linked to other services available for migrants and
refugees in Australia
Migrants and refugees have many needs that need to be addressed. These include employment,
housing, education, financial assistance, and support in emergency situations. To be able to access
these services at the same place where English classes are run means that clients are more likely to
use other services. These connections are mainly found within settlement service providers.
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5. CONCLUSION
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English learning is an essential settlement factor that facilitates access to education, employment and
vital services. English language skills play a huge part in a person’s social life and can be important
for migrants and refugees to develop of a sense of belonging in Australia and importantly, combat
isolation. All efforts should be made to ensure all migrants and refugees have equal access to English
learning in an environment where they feel safe, welcomed and where their specific needs are taken
into consideration.
Based on consultations and surveys undertaken for this project, FECCA and SCoA have developed
several recommendations for government and community organisations to ensure successful
community driven English language programs that can complement the government funded AMEP.
These recommendations seek to strengthen the capacity for community organisations to provide
English classes that meet the need of the diverse clients.
In all government policies on English language learning, there must be an acknowledgement that
English learning is a life-long process, and that people learn in different ways and different settings.
Additionally, it must be recognised that not all new arrivals to Australia can start English learning
within the first 6 months or complete it within the following five years. There are many issues to take
into consideration for new arrivals such as employment, carer roles, financial, confidence and dealing
with possible injuries or mental health issues. Flexibility is key when developing English language
training for migrants and refugees.
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All English language providers, including the AMEP, must have the opportunity to develop a range of
different learning-based practices and explore new ways of teaching without funding constraints or
restrictions and limitations that will hinder them in meeting their clients’ needs. To facilitate learning
based on clients’ needs, several resources could be developed and shared with community driven
English language programs. The resources could include:
• teaching resources for providers to access25
• a web-based discussion forum where teachers can share and discuss teaching method
• cultural competency guidelines focusing on country profiles of the various refugee and migrant
streams to Australia, their background, learning needs and challenges as different cultural and
ethnic backgrounds have different ways of learning
• a database of settlement service providers in all states and territories to facilitate referrals of
clients with explanations of the various settlement services in plain English
• an online database with community driven English language providers and volunteer opportunities
(this database could be hosted by FECCA).
Stronger collaboration between different community driven English language providers and the
AMEP could facilitate transfer of students between the various programs. Collaboration could also
ensure students know where to go when they have completed the AMEP to practice their English
language skills. This could enhance further learning and facilitate refugee and migrant participation in
community programs.
Community driven English providers must take responsibility in developing connections with
settlement service providers to ensure they know where clients could be referred to in cases where
further assistance is required. Community driven English language providers must also take
responsibility in developing knowledge about their clients, using existing resources for teaching and
considering cultural competency of their staff and volunteers as a priority.
While this research examined the strengths and challenges of community driven English language
programs, it is clear that to address all needs among migrants and refugees in Australia, both the
AMEP and community driven English language providers must continue. This research looked at the
experiences of both participants and providers of community English language classes to explore
how and when people learn English within and outside of the AMEP. While the hours allocated for
the AMEP is enough for some, others need more practice and a different model of English learning.
Community driven English language providers can deliver these opportunities.

Community English classes are an important support for those people who are unable to
access or only partly access the AMEP in the first five years. The current AMEP program and
funding model does not support AMEP providers to work with community providers to meet
the needs of people who would like to access the AMEP in a community setting in the first
five years and results in the cost of delivery being shifted to other programs and providers.
Provider survey

25

Some online teaching resources already exist but could be improved and kept in one place for providers to access. Examples include
http://www.ameprc.mq.edu.au/resources , https://www.englishclub.com/ , http://www.ercwa.org.au/community-education/languagefor-living-in-australia/
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Appendix 1 – Good Practice Examples
There are many examples of good practice community English programs across the nation. To
elaborate on one specific best practice example would mean ignoring the main positive aspect with
the various programs across the country—that of flexibility. The ability of community providers to
deliver flexible classes means that participants feel a stronger connection to these classes where
they are met with learning at the level they feel fit. Further, flexibility and responding to needs of the
participants mean that the community providers can develop a greater understanding of the different
situations of their clients.
The examples given here are based on consultations FECCA and SCoA had with community English
providers across the states of Victoria, Queensland, South Australia and the ACT. We acknowledge
and appreciate that there are many other excellent programs out in the communities and therefore
do not wish to set these examples us as best practice, but rather to give some examples on how
community programs can work and why they work.

Across Australia

Community Hubs Australia Limited26 is a not-for-profit organisation that helps build social cohesion.
The Hubs serve as a gateway connecting families with each other, with their school and with existing
services. Their focus is to help women who have pre-school children access existing facilities in
primary schools and community centres. Currently there are 71 Community Hubs in 4 states (South
Australia, Victoria, New South Wales and Queensland).
Community Hubs is a gateway to English classes, rather than a provider. In 2018, Community Hubs
won a 12-month pilot program to teach English in the Hubs. The aim was to build on existing capacity
and the relationships already created with the women in the Community Hubs. The pilot aimed
to teach English in a non-classroom setting and give people the opportunity to start their English
learning in known environments.
The attendance rate at the English classes at the Community Hubs over the past 12 months has
exploded. Some participants in the English classes at the Community Hubs are AMEP eligible and
others not. Some are doing AMEP at the same time they are attending classes in the Hubs. A general
feeling about the AMEP was the lack of organised opportunities to practise. In the Community Hubs,
people speak English with others throughout the day. Women come to English classes when they
have time. For many women restricted by caring responsibilities, this is their first opportunity to learn
English even if they have been in Australia for many years. The women bring their children to play
group while they learn English. Community Hubs can sometimes link their clients to other services
when these services are present.
With the restrictions and limited access for many women to learn English with the AMEP, it is often
down to churches, volunteers, philanthropists and so on to do the job of the government when it
comes to teaching English.
Dr Sonja Hood, CEO, Community Hubs

26

http://www.communityhubs.org.au/
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South Australia

The Welcoming Centre in Adelaide27 serves as a drop-in centre, particularly for refugees and migrants
who are not eligible for Centrelink payments, refugees on limited income and asylum seekers. The
major groups currently coming to the centre are people from the Syrian, Iraqi, Pakistani, Iran, and Sri
Lankan and some African communities.
The Centre provides English classes for beginners and intermediate and the classes are open to
everyone, independent of their visa status—including asylum seekers. These English classes focus on
conversation. There is a smaller program for a group of Afghani women where the focus is on bringing
the women together for a cup of tea and conversation. The Centre provides transport for the women to
access the classes. The English classes are not government funded.
Strengths of the program delivery at the Welcoming Centre include a welcoming place, a relaxed
atmosphere where people feel safe and comfortable, the quality of English teaching, the quality and
experience of the teachers, and that participants are building a community where they make friends
and connections. English classes are accommodated to meet the clients’ different requirements.
People are encouraged to use the AMEP classes as well. Participants report that the classes at
Welcoming Centre give them more chances to practise English, and they feel more comfortable to ask
questions at the Centre.
The Welcoming Centre refers people for financial advice and refers clients to Lutheran Community
Care for other wrap-around services. The Centre also has a community garden where the language
students can do activities and practice their English.
We do not receive any funding for the English programs here at the Welcoming Centre. While this is
difficult, it can sometimes feel like a blessing as this gives us the freedom to do what we need for our
clients—it means that we can address gaps in services that are not funded by Government organisations.
Ms Carole Strong, Manager, Welcoming Centre

The Australian Migrant Resource Centre (AMRC)28 provides volunteer community English classes for
migrants and refugees in the communities in Adelaide and regional areas across South Australia. The
focus is mostly on conversation classes. Most of the students have arrived in Australia through the
Humanitarian Intake. People attend the classes to prepare for the citizenship test, develop language
skills for life, and because they want to learn more.
A challenge for the AMRC is properly funded English language tuition. This includes the lack of
consistent funding, challenges in applying for funding and too many competitors for limited resources.
Another challenge is accessing people who still need English classes but may not be eligible to attend
AMEP or other classes in the area. Strengths with the AMRC classes lay in their credibility, the fact
that they are closely connected with the community, they have trust from the community, and they
have access to bilingual workers and volunteers as well as crèche facilities for women. The bilingual
workers have links with the community, which helps develop trust and relationships between AMRC
and the communities they work with. Classes are based on students’ needs and all workers and
volunteers receive cultural awareness training.
Childcare is available in many of the centres where English classes are provided. Most of the students
take classes with AMRC after they have completed AMEP. AMEP refers students with very limited
English or students who do not progress with their English in the AMEP to AMRC coordinated classes.

27
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The AMRC values cultural considerations as an integrated part of all their English classes. The
English classes are also an adjunct to prevocational accredited and non-accredited, preparing,
particularly women for work. They are delivered by a growing and passionate group of qualified exteachers who volunteer their services through the AMRC community Centres across South Australia.
The AMRC is a safe place for the whole family. The community trusts the Centre, and this makes it
easier for them to come here and attend the English classes.
Ms Cynthia Caird, Community Services Manager, AMRC

Victoria

Diversitat in Geelong29 offers accredited and pre-credited classes to students from non-English speaking
backgrounds. The classes include students eligible for Government funding as well as full fee-paying
students. The Adult Community and Further Education (ACFE) classes give no formal qualification but
offer tailored classes responding to clients’ needs. These are classes for people with low level English
language skills who need to work on basic skills before they can enrol into accredited English courses
towards Certificates in Spoken and Written English under Skills First funding (state funding).
Most of the students in the Diversitat English classes are from a refugee background. Both programs
have a majority of female students, most of whom have completed their allocated Adult Migrant
English Program hours but prefer to keep coming to Diversitat classes.
Diversitat can link its clients with a variety of services such as services for youth, aged care support,
emergency relief, driving program, financial advice, mental health and wellbeing and migration advice.
There are also other activities clients can participate in to practise their English, such as sewing
classes, men’s shed and the community garden.
There is a strong community feel in the classes run and managed by good and passionate staff. Some
of the challenges include difficulties finding volunteers to help out in the classes, no previous learning
experience, trauma related barriers to learning which result in slow progress among many of the
students. Exclusion from community activities coupled with limited opportunities for employment or/
and community engagement are added barriers to students learning English as they do not enough
opportunity to explore and practise the new language.
The fact that we connect our clients with other services while they are here is a massive advantage
for both Diversitat and the English program participants.
Teacher, English Programs, Diversitat

Aussie Street Talk30 at St. Paul’s African House in Shepparton is a series of five evening sessions run
over 10 weeks by Australian facilitators for migrants and refugees who have some English but are
struggling to understand the ‘Australian way’ of speaking and doing things. The sessions are free for
new arrivals and very interactive. Everyone is welcome.
Participants learn how to shorten and mispronounce words ‘Aussie-style’ and have fun practising use
of Aussie slang and watching video clips. Participants also learn about Australian food, culture and
traditions. For example, they meet one of Australia’s First Peoples for the first time and hear about
Indigenous history and culture in the region. They learn how to approach a dog safely in the street
and get the opportunity to pat a friendly dog for the first time. Participants meet a blind person with a
guide dog and hear about how dogs in Australia serve people in many ways. They practise kicking and
hand-passing an Aussie Rules football. Participants have lots of questions which the facilitators are
very happy to answer.
29
30
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Participants also enjoy typical Australian food such as meat pies, pavlova and a classic Aussie
barbeque. The final ‘session’ of the program is a bus trip to a Friday night game of Australian Football
League at the Melbourne Cricket Ground, where participants experience many aspects of Aussie
language, food, culture and traditions discussed earlier in the program.
I don’t think anyone has tried this before but we recognised that it’s all very well to learn how to
speak basic English, but that doesn’t prepare you for the people you are going to meet in the street
and in the workplace.
Dr Steve Little, Volunteer manager, African House

Queensland

Multilink31 in Logan offers a range of English classes for migrants, refugees and asylum seekers in
a friendly and safe environment. As a multicultural Neighbourhood/Community Centre, there are a
range of other community services available such as computer classes, Job Hub, assistance with
the NDIS. Aged Care, Reconnect—Newly Arrived Youth Specialist (NAYS), Settlement Engagement
and Transition Services (SETS), Emergency Relief, No Interest Loan Scheme, Community Support
Programs and Training Programs offered at their premises. They have state-wide projects focusing on
the needs of Pacific Islanders in Queensland. Multilink has doubled the size of the organisation in the
last 2.5 years.
Multilink delivers conversation English classes for students originating from a total of 35 countries.
Classes are delivered by a dedicated team of volunteer English class tutors and focus on catering to
the diverse levels of literacy and understanding students bring with them. The classes are delivered
four times a week and enable mutual interaction and social connections. The classes are
unstructured, and students receive a certificate of attendance when completed.
Multilink has also recently initiated bilingual classes for students with very limited English skills to
enhance the English language acquisition capacity for newly arrived refugees. The bilingual classes
are offered as an additional layer of practice after the completion of AMEP or as a preparation class
before the AMEP.
Challenges for Multilink currently include lack of space to deliver classes, waiting list with people
wanting to attend the classes, and managing the many referrals from employment programs across
the region. Another challenge is to find good teachers and tutors who have the appropriate training
and the ability to teach at a range of different levels. Community classes deliver flexible classes and
could deliver even more with appropriate funding.
Community English classes are perfectly situated to deliver flexible classes—even more so with
appropriate funding.
Mr Michael Zgryza, Community Services Manager, Multilink

VoRTCS is coordinated by one staff member and has a wonderful group of over 450 volunteers
assisting over 130 refugee families. New volunteers are trained by an experienced volunteer Training
Team and once their Screening and Suitability checks are complete (National Criminal History &
Working with Children Blue Card checks), they are ready to be matched in a team of 3 to 5 tutors to
families from refugee backgrounds. The main focus is to support all family members with learning
English, particularly reading, writing and conversation practice. Depending on the individual needs of
31
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the family teams are matched with, tasks that VoRTCS teams may assist with can range from learning
how to use public transport, filling out forms, reading school letters, making doctor’s appointments, to
more advanced support, such as writing a resume and preparing for the Australian citizenship test.
Program eligibility is generally for newly settled families who have been in Australia for more than
6 months but under 5 years, except for special circumstances such as people seeking asylum with
a stable residential location. As VoRTCS is a family support program, there needs to be two or more
family members involved in sessions, with at least one of those family members being an adult.
Volunteers are encouraged to join the program for at least a 12 months commitment, for stability and
consistency for the team and family members. VoRTCS families have come from all over the world,
with representation from over 30 different countries of origin and minority groups.
VoRTCS experiences numerous challenges to achieve strong outcomes for its families. One challenge
is the high demand for tutoring support, particularly in cluster areas, resulting in significant wait
times in excess of 6 months for new families to be matched with a tutoring team. Another challenge
is that tutors can sometimes feel stretched during tutoring sessions when families seek specialist
support which tutors are not equipped to deliver. To address this, the program continues to develop
strong linkages with local specialist support services and community organisations. Another
challenge is that some parents view the program as a homework support group and only want
their children to be tutored, not understanding that they can also be supported in other areas. This
is resolved through ongoing conversations and relationship building with parents and their Case
Managers regarding the scope of the program. Due to the fluidity in settlement services and support,
communication with referral organisations can present a challenge as the original referrer may not be
actively involved with the family anymore as they transition through the support system.
The model of in-home tutoring that VoRTCS offers has proven to be highly successful as families do
not have to rely on transportation or require childcare to access support. As tutoring sessions are held
in a comfortable and relaxed environment for the family, VoRTCS has found that this has contributed
to regular, positive engagement and has reduced the social isolation that families may experience.
Tutoring teams and families build a strong rapport and friendship which can sometimes lead to a
hesitancy for the family to ‘graduate’ from the program! This can be effectively managed through
a more comprehensive connection with support services and community organisations. It would
be highly beneficial for additional avenues for sharing information between support services and
programs for people from refugee backgrounds, such as the development of a central database which
is updated regularly.
Language support, education and community connections create a lifelong positive footprint for
our newly settled refugee families in Australia. Through regular tutoring sessions in a relaxed
environment, VoRTCS successfully provides a ‘hand up’ to the families we support, empowering them
to learn and engage in the community.
Ms Sandy Hang, VoRTCS Program Coordinator, St Vincent de Paul Society Queensland

Access Community Services32 in Logan offers English classes in Community Hubs across the region
as well as English classes at the Access Gateway Centre. Classes in the Community Hubs are a pilot
program, and the future is currently insecure, due to uncertain funding. There were many positive
aspects with teaching English in the Community Hubs. Many of the women are already familiar with
the Hubs, participation in the English classes helps reduce isolation, and the women learn English
while they participate in the community. Some of the women had participated in AMEP but stopped
when they were having children.
The English classes at the Gateway Centre deliver conversation classes and group interaction for
migrants and refugees wishing to learn or improve their English. The Centre offers a safe place for
people and they work with interpreters and community liaison officers so that they can work more
easily with the communities. People know the Gateway and the people working there, there is a
large social aspect of the program, and people tell friends about the program and the teaching style.
The focus is on everyday English. After the classes, people can book doctor’s appointments, talk to
32
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teachers and go to hospital confidently. The lessons are based on what the students want to learn with
topics from fruit to citizenship.
Challenges with the program include lack of available volunteers and the consistency of program
delivery. Funding and resources for teachers are also a challenge, together with and the issue of
teaching English to absolute beginners (this requires a very specific skills set).
We are lucky as we have experienced teachers but there is a need for resources created from
scratch as well as a digital library—especially for beginner students. It would be great to have an
online forum where teachers could share resources, concerns, innovative ideas and tools to use in
the classroom.
Ms Monica Rivas, Community EAL/D teacher, Access Community Services Limited

ACT

In Canberra, the MARSS Australia Inc (Migrant and Refugee Settlement Services)33 offers English
for Living classes (low intermediate, high intermediate and advanced) and English for Employment
for clients who have either completed the AMEP or before they start the AMEP. These are structured
classes and are run by volunteers who need at least a teaching qualification or TESOL. It is up to the
volunteers how they run the classes and there is a strong interest in learning among the clients. The
classes are part of MARSS’s overall work to support new migrants in their settlement journey.
MARSS also runs a conversation group for women at Tuggeranong Southern Cross Club (around 25
kilometres south of the city and MARSS’ premises). This group focuses on conversation skills and
social interaction and sometimes goes on excursions to practise English in different settings.
Clients at MARSS English classes, both in the city and in Tuggeranong, are mainly between 40 to 70
years of age and mostly female. Clients would normally stay with the program for many years as it
becomes a great social part of their lives.
A challenge with the program is the different levels and skills between the clients. This sometimes
makes the teaching challenging as there are different needs in the classroom—it is a balancing act to
ensure everyone gets something out of the classes.
The objectives of the clients joining the program are mainly networking, to be socially engaged and to
improve their English.
For mature people it is important that we focus on general knowledge of what is going on in the
world. To teach them new vocabulary and a knowledge in everyday English.
Andrew Kazar, Administration Team Leader, MARSS Australia Inc
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Appendix 2 – Methodology
This study was a collaboration between the Federation of Ethnic Communities’ Councils of Australia
(FECCA) and the Settlement Council of Australia (SCoA) and part of FECCA’s core funding from the
Department of Home Affairs. The member-base of both FECCA and SCoA meant that the research
could cover a broad range of service providers and non-profit community organisations across
Australia with access to numerous migrant and refugee communities around the country.
The research comprised:
• review of background information
• mapping of current community driven English programs across Australia
• development of online survey questionnaires for community English providers and clients
• consultations with community English providers
• analysis and final report
The first stage of the project included reading of background material to get an understanding of
the current ways of learning English in Australia for migrants and refuges. This included a review
of previous reports on the AMEP as well as a review of literature looking into other ways of learning
English in Australia to understand how new arrivals learn English and their language needs. The
research also looked at English learning at community levels and realised early on that there is a gap
in in the literature on these matters.
FECCA and SCoA also spent time searching the web, using our networks and members and media to
get an oversight of the many different community based English language providers that exist across
Australia. The list was compared with the organisations that responded to the FECCA/SCoA online
survey. This list is attached (see appendix 4) but is a working document that will be changed and
updated over time.
Based on literature and an understanding of English learning in Australia, FECCA and SCoA
developed survey questionnaires for community driven English language providers and participants of
community driven English language programs. The same questions where used in consultations but
in a more informal way to encourage a discussion.
Both the surveys were shared on FECCA and SCoA websites, via social media, in e-news and with
members.

Summary of respondents
The surveys for this research was accessible online for approximately three months, giving providers
and participants ample time to hear about the survey and respond.
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Survey of community English participants
A total of 133 participants in community English classes responded to the online survey developed by
FECCA and SCoA. The majority were women and the aged ranged from under 20 to over 65.
What is your age?
133 responses

Under 20
20–40
41–55
56–65
Prefer not to answer

36.8%
7.5%
25.6%
25.6%

What is your gender?
133 responses

Male
Female
Prefer not to answer

60.2%

37.6%

Most of the students had been in Australia for years (122) rather than months (7) which suggests both
that community English classes are discovered/used in later stages of the settlement process and that
English learning is a long-term journey.
Most of the community English participants reported they spoke English not well or not at all on
arrival in Australia.
How well did you speak English when you arrived in Australia?
133 responses
Very well
Well
Not well
Not at all
39.1%

47.4%
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Participants in community driven English language programs arrived to Australia on a range if
different visa, including Humanitarian, Family, Skilled, Student and Partner visa.
Survey of community English providers
FECCA and SCoA prepared survey questions for community driven English language providers. A
total of 49 English providers (settlement organisations, libraries, churches, religious organisations)
responded to the online survey. Some organisations mentioned they had received the surveys through
word-of-mouth.
Most of the survey responses were from settlement organisations—demonstrating how community
English classes are based on needs in the community experienced by the organisations working with
new arrivals throughout the settlement process.

Other
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Additionally, FECCA and SCoA conducted consultations with a total of 10 providers. These included:

South Australia
• Australian Mirant Resource Centre
• Welcoming Centre
• Flinders Street Baptist Church

Queensland
• Multilink
• Access Community Services
• VoRTCS

Victoria
• Diversitat
• Community Hubs
• African House Shepparton

ACT
• Migrant and Refugee Settlement Services Australia
FECCA and SCoA also conducted a consultation with an AMEP provider in the ACT and with students
from AMEP and community language programs in Geelong and Shepparton in Victoria and Logan and
Toowoomba in Queensland.
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Appendix 3 – Community English Participants Survey/
Consultations
FEDERATION OF ETHNIC COMMUNTIES’ COUNCILS OF AUSTRALIA (FECCA)
SURVEY STATEMENT
Community English Programs Participants Survey
FECCA is the national organisation representing Australians who come from culturally and
linguistically diverse (CALD) backgrounds.
We believe that Australia’s multicultural society must be fair and that people from CALD backgrounds
should have the same opportunities as all Australians.
An important part of our work is to consult with CALD communities across Australia. Only by speaking
with, and learning from, CALD communities can we understand the difficulties these communities
face, their strengths and how they contribute to Australian society.
We can then tell government, business and the community about things that are important for CALD
people, like difficulties in using health, disability and aged care services.
We are now looking into community/informal English programs across Australia (these are English
classes that are not part of the Adult Migrant English Programs (AMEP)).
We are asking organisations who run these programs about what makes them good, about any
difficulties they have and how they can improve
We also want to hear from people who go to these classes and ask what they think about them.
We will send a report to the Department of Home Affairs to tell them what we have found out and
recommend things to make the programs better.
We hope that you will help us and answer the questions below. Your privacy is very important to us,
and your name or other details about you will not be put into the final report.
To complete the survey online, see here: https://tinyurl.com/y5ldkfbs
Thank you.
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General background information
What is your age?
Under 20			
20 – 40
41 – 55
56 – 65
Above 65
Prefer not to answer
What is your gender?
Male
Female
Prefer not to answer

Which country did you come from?_________________________________________________________

In what state/territory do you live?_________________________________________________________
ACT

South Australia

Northern Territory

Tasmania

New South Wales

Victoria

Queensland

Western Australia

What Visa did you have to come to Australia?_ _______________________________________________
Prefer not to answer

How long have you been in Australia?
Years

Months

How well did you speak English when you arrived in Australia?
Very well
Well
Not well
Not at all
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Information on the Adult Migrant English Program (AMEP)
1. Do you know about the Adult Migrant English Program (AMEP)?
Yes

No

2. Have you used the AMEP classes?
Yes

No - If no, go to question 5

3. If yes, have you finished the AMEP classes?
Yes

No

4. How would you describe your experience with AMEP?
It was a great start to my English learning
It was easy to get information about AMEP
It was easy to find AMEP classes
The classes helped me get better in English
The time was good for me
The location was good for me
5. If no, why have you not participated the AMEP English programs:
My Visa will not let me
I am too young
I am too old
I was not ready to start within 12 months after I arrived in Australia
The classes were too far away
The time of the classes was not good for me
There is no child care available
There are no classes nearby
Other_________________________________________________________________________________
6. Do you have anything else you would like to say about AMEP?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
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Information on community English classes
1. What is the main reason for participating in community English program classes (please tick all that apply)?
To help with my AMEP classes
The time classes are good for me
The classes are near my home
I like the people teaching in the classes
The English I learn is what I need now
Are there other reasons you can think of?
_____________________________________________________________________________________
_____________________________________________________________________________________
2. How long been attending these community English classes?
_____________________________________________________________________________________
3. In a few words, tell us what it is you really like with these community English classes:
_____________________________________________________________________________________
_____________________________________________________________________________________

4. What do you find useful with the community English classes you go to?
I get to practise my English
They help me connect with others in my community
They help me connect with others outside my own community
I find out about other social programs/events
The English I learn helps with daily life
Are there child care facilities connected with your English classes?
Yes
No
Is there transport linked with the English language programs?
Yes
No
Is there anything that would make these classes better?
_____________________________________________________________________________________
_____________________________________________________________________________________
Would you be happy for us to contact you if we have any other questions?
If yes, please provide your contact details here:
_____________________________________________________________________________________
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Appendix 4 – Community English Provider
Survey/Consultations
FEDERATION OF ETHNIC COMMUNTIES’ COUNCILS OF AUSTRALIA (FECCA)
SETTLEMENT COUNCIL OF AUSTRALIA (SCoA)
Consultation Statement
FECCA is the peak national body representing Australians from culturally and linguistically diverse
(CALD) backgrounds. Our mission is to foster social justice and community harmony in Australia’s
multicultural society by facilitating the full participation of people from CALD backgrounds. FECCA’s
role is to advocate and promote issues on behalf of its constituency to government, business and
broader community. We strive to ensure that the needs and aspirations of Australians from CALD
backgrounds are given proper recognition in public policy. FECCA works to promote fairness and
responsiveness to our constituency in the delivery and design of government policies and programs.
We promote multiculturalism as a core value that defines what it means to be Australian in the
21st century.
The Settlement Council of Australia (SCoA) is the national peak body for Australia’s dynamic
settlement services sector. SCoA represents approximately 100 agencies in the settlement sector,
which comprise the vast majority of agencies across Australia providing settlement support to
recently arrived migrants, including those from a refugee background. SCoA members work directly
with a wide range of new arrivals from diverse backgrounds, as well as the mainstream Australian
community and various stakeholders.
An essential part of FECCA AND SCoA’s work is to consult with CALD communities across Australia.
Only by speaking with, and learning from, CALD communities can we understand the challenges these
communities face, their strengths and their contributions to the Australian society.
SCoA and FECCA are currently researching community/informal English programs (not AMEP) across
Australia to learn about strengths and possible challenges of such programs. We are consulting with
community/informal English program providers on what they bring to the field of English learning
programs in Australia.
The information you provide will contribute towards a report SCoA and FECCA are writing for the
Department of Home Affairs on community English programs across Australia. The aim is to inform
the Department on programs across Australia, what works, benefits for the participants, possible
recommendations for current and future policies and provide examples of good practice.
FECCA appreciates your participation in this consultation and we ensure that the information you give
will be treated with confidentiality if you wish so.
To complete the survey online, see here: https://tinyurl.com/y6xfgl7g
Thank you.
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Community English program providers consultation/survey
Name of organisation
_____________________________________________________________________________________
Location of organisation
_____________________________________________________________________________________

What kind of English classes do you provide?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________

What is the aim of these classes (please select all that apply)?
Improve English written language
Improve English conversation skills
Job ready
Social engagement
Other
What delivery methods does your organisation use to teach English (please select all that apply)?
Face-to-face (one-on-one interaction)
Conversation classes
Computers
Group interaction
Other
How many clients do your programs have?
_____________________________________________________________________________________
_____________________________________________________________________________________
What is the main age group of the English program clients?
_____________________________________________________________________________________
_____________________________________________________________________________________
How long do participants normally stay with your programs?
Weeks_________________________________________________________________________________
Months________________________________________________________________________________
On-going_______________________________________________________________________________
Varied_________________________________________________________________________________

COMMUNITY DRIVEN ENGLISH LANGUAGE PROGRAMS

57

Where are the majority of your clients from?
_____________________________________________________________________________________
_____________________________________________________________________________________
What visa are the majority of your clients on?
_____________________________________________________________________________________
_____________________________________________________________________________________
Are these programs funded?
If so, by who?
_____________________________________________________________________________________
_____________________________________________________________________________________
How does the funding work, is it for English programs in particular?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
Is your funding on-going?
Yes
No
What are the main challenges with regards to funding?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
What do you consider the major strengths of your kind of program delivery?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
List three factors that contribute to the success of the programs:
_____________________________________________________________________________________
_____________________________________________________________________________________
What are the major challenges to the success of the English program?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
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List three barriers that may hinder your clients in achieving their objectives:
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
How do you tailor your programs to meet specific and diverse needs of individual clients?
______________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
Are your clients enrolled in AMEP as well as your programs?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
Do you think your activities complement AMEP? How?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
In your opinion, what should a well-designed English program include?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
What do you think are the objectives of clients who join your programs?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
Why do people ‘drop-out’ of your programs?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
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Do your programs connect people socially? How?
_____________________________________________________________________________________
_____________________________________________________________________________________
What do you think are the top limitations for community English language service providers that may
prevent them from effectively delivering their services?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
Do you think a consistent set of national standards for provision of community English language
services will significantly improve other organisations’ delivery of English training? If yes, how do you
envisage this could work?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
Can you see any problems with this approach? If so, please elaborate on what problems this
could involve.
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
What do you do to cater for different cultural and social backgrounds of your diverse clients,
e.g. women, family commitments, and so on?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
Other comments?
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
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Appendix 5 – List of Community Driven English
Language Providers
This list identifies community English language providers and conversation classes across Australia.
This list is not exhaustive and is intended to be added to over time. If you know of a community English
language program that is not yet on this list, please get in touch with us. To add a community driven
English language program, with contact details, to this list, please send an e-mail to admin@fecca.org.
au. FECCA will keep, and update, the below list of community driven English language programs on our
website: www.fecca.org.au.

Australian Capital Territory
ACT Libraries English Conversation Groups –
Woden, Gunghalin, Tuggeranong, Civic,
Dixon, Kippax, Belconnen
Anglicare
Belconnen Community Service
Lanyon Valley Anglican Church
Migrant and Refugee Settlement Services of
the ACT

Development and Agency Relief (DARA)
Ethnic Communities Council of Newcastle
& Hunter Region Inc
Georges River Libraries
Gordon Baptist Church
Gosford Presbyterian Church
Grace City Care Dee Why
Gymea Anglican Church
Harbourside Presbyterian Church

North Canberra Baptist Church

Illawarra Multicultural Services

Queanbeyan Multilingual Centre

Macarthur Diversity Services Inc.

Queanbeyan Presbyterian Church

Maitland Presbyterian Church

Southern Cross Club

Maycare English Conversation Classes

St Alban’s Church

Metro Assist

Westminster Presbyterian Church Belconnen

Mortdale-Oatley Baptist Church
Mount Druitt Ethnic Communities Agency

New South Wales
3 Bridges

Multicultural Neighbourhood Centre
Narwee Baptist Church
Navitas

Advance Diversity Service

NSW Service for the Treatment and Rehabilitation
of Torture and Trauma Survivors

All Saints Nowra

NSW Home Support Services

Anglicare

Queanbeyan Presbyterian Church

Armidale District Baptist Church

Randwick City Library

Bayside Council Libraries

Ryde Salvation Army

Blacktown City Libraries

Salvation Army

Bulli Anglican Church

Settlement Services International

Carringbah Presbyterian Church

St Andrew’s Church

Chatswood Libraries

St Andrew’s Lismore

Chinese Australian Services Society

St Andrew’s Presbyterian Church

Community Hubs Australia

St Matthias Churches

Community Migrant Resource Centre

Sydney Multicultural Community Services

Connecting Community Services
(Dubbo Neighbourhood Centre)

SydWest Multicultural Services

Core Community Services

Toronto Baptist Church
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University of Sydney Refugee Language
Program

Sunnybank Uniting Church

University of Technology Sydney
Conversation@UTS

The Community Place

University of Wollongong English
Conversation Group

Sunshine Coast Council
Toowong Uniting Church
Toowoomba Regional Council

Wagga Wagga City Library

Townsville Multicultural Support Group

Western Sydney Migrant Resource Centre

Varsity Lakes Community Resource Centre

Wollongong City Library

VoRTCS St Vincent de Paul Society

Wollongong Presbyterian Church

Welcoming Intercultural Neighbours

Woy Woy Presbyterian Church

Wynnum-Manly Alliance Church

Wyong Anglican Church

Your Church in Brisbane City
Belong: Community, people, opportunity

Northern Territory
South Australia
Alice Springs Town Council
Adelaide Southwest Community Centre

Queensland
Access Community Services
Annerley Baptist Church
Brisbane City Council Libraries
Caboolture Library
Cairns Baptist Church
Catholic Care
Christian Community Aid
Church of Christ Toowoomba North
City of Gold Coast Libraries
City Tabemacle Baptist Church
Community Hubs Australia
George Street Neighbourhood Hub
Hervey Bay Neighbourhood Centre
Logan City Council Libraries
MDA Ltd
Multicultural Communities Council Gold Coast
Multicultural Families Organisation
MultiLink Community Services

Bordertown Migrant Resource Centre
Community Hubs Australia
Flinders Street Baptist Church
Hutt St Library
Mt Gambier Migrant Resource Centre
Murraylands Migrant Resource centre
Naracoorte Migrant Resource Centre
North Adelaide Community Centre
Sikh Kirtan Prachar Mission
State Library of South Australia
Thebarton Senior College
Trinity Church Adelaide
Welcoming Australia
Whyalla Public Library
Your English Corner Network
Adelaide City Care

Tasmania
Barney’s English Language Café

Riverlife Baptist Church

Libraries Tasmania - Burnie, Deloraine,
Devonport, Glenorchy, Hobart, Huonville,
Kingston, Launceston, Rosny and Smithton

St Vincent de Paul Society

Migrant Resource Centre Tasmania

Stafford Heights Baptist Church

Northern Suburbs Community Centre

Study Queensland

Save the Children

Refugee Connect

Sunnybank District Baptist Church
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Victoria

Moonee Valley Libraries

AMES Australia

SAIL - (Sudanese Australian Integrated
Learning) Program

Anglican Diocese of Bendigo
Ashburton ESL
Auburn Salvos
Australian Red Cross
Ballarat Central Uniting Church
Ballarat Regional Multicultural Council
Bendigo Neighbourhood Hub
Brimbank Libraries
Broadmeadows Library
Brotherhood of St Laurence
Burwood Heights Uniting Church
Cairnlea Community Hub
Camberwell Baptist Church
Canterbury Presbyterian
Centre for Participation
Chinese Australian Cultural Society Ballarat
City of Melbourne State Libraries
City of Melton – Caroline Springs and
Melton Library
Community Hubs Australia

Salvation Army
Sorrento & Rye Parish
South Shepparton Community Centre
South Yarra Church
St Augustine’s Anglican Church Hamilton
St James’ Old Cathedral
St Paul’s Cathedral
St Stephen’s Church
St Thomas’ Burwood
Springvale Neighbourhood House
Sunbury Neighbourhood House
Thomastown Neighbourhood House
Unichurch
Vermont South Learning Centre
Wimmera Development Association
West Sunshine Community Centre
Wyndham Community & Education Centre
Yarra Plenty Regional Library
Yarraville Community Centre

Crossway Baptist Church
Dandenong Neighbourhood Community and
Learning Centre
Darebin Libraries
Diversitat
Dixon House Neighbourhood Centre
Donvale Presbyterian Church
English Corner
Geelong Libraries
Glenroy Neighbourhood Learning Centre

Western Australia
All Nations Presbyterian Church Perth
Amherst Library
Ballajura Social English Club
Beechboro Social English Club
Bullsbrook Social English Club
Centacare WA

Grace Church of Christ

Centre for Asylum Seekers, Refugees and
Detainees

Hawthorn Library

City of Bunbury Libraries

Hume Homestead and Learning Centre

City of Gosnells Knowledge Centre

Jesuit Social Services

City of Greater Geraldton

Kew Library

City of Joondalup

Loddon Campaspe Multicultural Services

City of Kalamunda

Malvern Presbyterian Church

City of Melville Libraries

Maribyrnong Library

City of South Perth Libraries

Migrant Resource Centre North West Region

Cockburn Libraries

Monash Public Library Service – Clayton, Glen
Waverly, Mount Waverly, Oakleigh

Edmund Rice Centre WA
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Ellenbrook Social English Club

Phoenix Academy

English Corner Cross Culture

Riverton Baptist Community Church

Faith Community Services

Seventh Day Adventist Church North Perth

Karrinyup Anglican Church

St Matthews Anglican Church

Kenwick Library

St Vincent de Paul Refugee & Migrant
Support Program

Mandurah Library
Manning Library
Margaret River Uniting Church
Maylands Library
Midland Social English Club
Morley Library
Multicultural Futures
Perth Baptist Church
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Stirling Libraries – Mirrabooka
Stirling Libraries – Osbourne
Subiaco Church
Thornlie Library
West Leederville Henderson Memorial
Presbyterian Church
William Grundt Memorial Library
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BECOME INVOLVED

VISIT OUR WEBSITE
WWW.FECCA.ORG.AU

COMMENT ON OUR POLICY
RECOMMENDATIONS

Mosaic

FIND OUT WHAT WE DO, READ OUR
SUBMISSIONS, LET US KNOW ABOUT
ISSUES THAT CONCERN YOU

SUBSCRIBE TO
AUSTRALIAN MOSAIC MAGAZINE

E-News

SUBSCRIBE TO
FECCA E-NEWS

SHARE INFORMATION ON YOUR OWN
ORGANISATION’S WORK RELEVANT TO
CALD COMMUNITIES

FIND US ON TWITTER AND FACEBOOK AND KNOW MORE
ABOUT OUR ACTIVITIES, TOPICAL ISSUES, COMMUNITY INITIATIVES,
CURRENT GOVERNMENT INQUIRIES, LEARN ABOUT THE WORK OF
OUR POLICY COMMITTEES, FIND OUT ABOUT CONFERENCES THAT ARE COMING AND
SHARE TO THE COMMUNITY!
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